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Abstract 
The purpose of this research study is to examine the impact that graphic 
organizers have on the writing process and product for primary aged students. 
graphic organizer functions as a tool for n1eaning making within the context of school 
writing. The research questions that will be explored in this study focus on how 
graphic organizers capture teacher scaffolding, the relationship between graphic 
organizers and the final product, and how the use of graphic organizers encourage 
natural ways of writing. Research will be based in Anne Dyson' s  ( 1 98 1 ) study of 
cultural factors in writing and storytelling, and S arah Michaels '  (2008) attention to 
strategies that non-mainstream children use in academic writing. 
Three focal children representing diverse backgrounds are examined in the 
c lassroom setting. attend a public school Upstate York. They participate 
in a literacy that includes s workshop, 6 + 1 Traits of writing 
instruction and opportunities for 
areas. These students have access to computer lab once other week. Data 
samples. The duration of the study was four weeks . 
study 
with appropriate teacher scaffolding and opportunities  for authentic content area  
related experiences . Recommendations for teachers include providing a variety of 
their use. 
Chapter One 
Introduction 
During the first grade year, children move across the writing spectru1n from 
pre l iterate writers, those who draw picture to express their ideas, to emergent and 
transitional writers, those who use some invented spelling and some standard 
spelling. At the beginning of the year the teacher's emphasis is on creating motivation 
and purpose for writing .. Writing at this time looks very n1uch like the spoken 
language children use to communicate their thoughts and feelings oral]y. However, 
by mid-year the expectation is that children will writing structures that are 
genre specific and less reflective of spoken language. Clear communication of ideas 
relies heavily on knowing the expectation for a given written format. writing in 
the procedural genre, the format includes an introduction and that are 
reflective of one another. Beverly Derewianka ( 1 990) identifies the steps writing 
the narrative genre as the fol lowing, orientation, con1plication, and resolution (p. 4 
. Cultural ·factors play a the wide 
schoo l  teachers 1 982) .  Mainstream, middle class 
a curriculum that is shaped experience. Students 
fron1 low income fan1ilies, often experience curriculum access 
success. Ill access 
1 
year vanes 
lt is critical to 
academic 
context a 
problematic social situation. Accessibility 
in this study. 
Problem Statement 
cultural implications will be explored 
Early writing is reflective of spoken language. Children write statements such 
as " I  like puppies" and do not realize that more details must be  added for this to be 
considered a story. As a spoken statement this form is considered acceptable. 
However, it does not translate well into writing. Students often experience difficulty 
clarifying and expanding on their ideas .. The following is a transcript of a writing 
conference that occurred early the school year. The class had discussed writing 
about personal 
several minutes, the teacher researcher initiated an informal writing conference .  The 
following ensued. 
Transcript ofear�y writing conference: 
Tell me about 
Butterflies are beautiful. 
I don't 
Can you tell1ne about a time you saw one? 
I don't 
2 
this writing conference detnonstrates, the student had generated a writing 
idea. However, expansion of the idea fai led to occur. The student was unable to move 
past the introductory sentence, "Butterflies are beautiful " .  Movement beyond topic 
selection takes a variety of forms in the early academic writing stages. S tudents work 
to blend their known fonns of oral comtnunication with the expectations that are a 
part of academic writing. The writing conference, oral rehearsal, and graphic 
organizer use create a guideline for the completion of an academic text (whether it is 
narrative, report, or of another genre) . An example of a student preparing to write by 
talking about their idea follows. The student is not yet truly rehearsing what they will 
but rather demonstrates that they 
possible subtopics .  
selected a topic and have identified some 
I that What you thinking about 
Well, my dad I, we raked yesterday. I jumped in then 
guess l a big ol' bug. I just kept jumping, and j umping, and 
sticks too .  a bunch 
are 
you had a helping dad. I to 
to 
(Student looks a paper and begins drawing a leaf pile) .  
ln this the student was unable to move forward with 
to 
3 
This shows that potentially, student is aware that a format for recording a personal 
narrative exists. However, without further support they were not sure how to access 
this genre. 
When providing instruction this teacher researcher begins with what is already 
known as a foundation to build upon, this is referred to as the asset model of teaching. 
The Asset Model of literacy development always begins with what the child knows, 
and builds on it further, Thi s  is closely tied to the concept of funds of knowledge .  
According to  Neuman, Khan, and Dondolo ' s  Libraries in  Nepal (2008) ,  " ... the model 
is based on the premise that people have "funds of knowledge"  (Gonzalez, Moll, & 
Amanti, 2005) and life experiences  that can be harnessed for positive pedagogical 
actions (p. 5 1 4) .  Oral expression i s  a fund of knowledge that first grade students bring 
to schooL Oral expression is the building block for work Gradually 
attempts will move toward the use of more specific writing forms .  That 
will be accelerated with the scaffold of organizers . Graphic 
organizers work to break down specific into more accessible 
forms .  
students have a vast ray ""v""'"" ... ''"" .... "''"""' that they 
want to share. Authentic writing P.VT"'\P.r·'"""0"",.. the potential to 
.LH.H•VUJULf"., to 
ideas order to express therr1 in written form. Expressing interest in the day-to-day 
and showing support for the topics they are 
jumpstarting a positive career. 
4 
Students the very beginning of their lives have learned to cornmunicate 
within a certain context Students from a mainstream background have learned how to 
communicate in a context with people that emp loy a topic centered approach to 
communicating. Students from the mainstream background will be unaware of how 
beneficial exposure and practice with this communication form will be for thern 
(Michaels, 2008) .  S tudents from a nonmainstream background may use a theme 
based approach to communication. This communication form is very useful for them 
in the context of hon1e and community. However, in the school setting this 
comtnunication form is not valued. Access to curriculum through the use of graphic 
organizers will be explored with communication differences in mind. 
Purpose 
The purpose of thi s  
graphic 
graphic 
ill 
study is to investigate student use of two types 
specifi c  writing. Students are provided with two types of 
use a 
web (See Appendix D) order to collect and organize information for their animal 
reports . Students will use a graphic organizer to structure a procedural writing of 
graphic the key words, " first, then, next, last" (See 
a to a 
following questions : 
•!• What is the irrtpact of graphic organizer on 
0 
5 
to a 
specific writing 
o What is the relationship between graphic organizers and the final 
product? 
o How does the use of graphic organizers encourage natural ways of 
writing? 
o How do students feel about the use of graphic organizers? 
A series of lessons will be taught which will include how to use various 
graphic organizers and prepare students for the writing process. Two genres will 
remain central to the research, narrative genre and report genre. These two genres will 
be explored in depth. Through attitude surveys, observations, anecdotal notes, 
transcripts of writing conferences and student work samples evidence of the impact of 
graphic organizer usage is examined. The teacher researcher is curious about the 
abi lity to use and select graphic rYrllr-:lnt'7P.·rc for use.  The teacher researcher is 
also curious about the cultural and for shaping student 
the use of accessibility and 
sensitivity 
Rationale 
be explored. 
rational for this study is to ...,.U,..LLAU·- the impact the graphic 
for graphic 
·flexibility in graphic 
used to of a genre specific writing event 
investigation 
6 
research reports. Graphic organizers wil l  be differentiated to meet the needs of all 
learners. Students will be able to record prewriting thinking with pictures ,  bulleted 
lists , and sentences on their selected graphic organizer. 
The ability to use a variety of writing genres is e ssential for academic 
achievement. As students progress through their K - 1 2  education and beyond they 
must possess the ability to communicate their ideas clearly through writing. As an 
adu lt, writing forms seem natural and almost second nature. Children need to 
understand that purpose, audience, and form vary between writing genres .  The 
format used to write an email to a friend is different from the format used to write a 
persuasive essay. In order to use different writing forms, the writer must consider 
purpose of writing and the structure of writing, which is a challenging task for 
representation an otherwise 
abstract structure. The tangible graphic organizer scaffold promotes understanding 
and practice using the writing structure. 
Readiness and cultural factors need to be considered. Students arrive at school 
with a vast array of Shirley Brice 
Heath ( 1 982) suggest students who are a part the mainstream culture come to 
school parallel support the they 
supportive and academic practices. Access to curriculum is not a concern 
for been shaped that allow to 
7 
quickly see and utilize the connections between the home and school practices 
which they have engaged. 
Conversely, students from nonmainstream backgrounds often have 
experiences that are incongruent with the expectations and experiences in the school 
setting. Access to curriculum is a concern for these s tudents. The ways in which ideas 
are expressed are structured differently from the schools expectations.  For this  reason, 
academic writing needs to be taught explicitly. Genre structure can be taught through 
the use of graphic organizers. When teaching the mainstream valued writing forms, 
cultural sensitivity to be maintained. 
Organization ofthe Thesis 
In Chapter one, entitled " Introduction" the teacher researcher sets a purpose 
for 
student's abil ity to use a variety writing genres .  The rational for the study is  to 
exarnine the impact of the graphic organizer too l  as a scaffold for genre specific 
writing tasks. The significance is that writing vanous crp r�rpc is an academic skil l  
through one's Readiness is 
cultural factors that will be considered. 
conceptual framework studies are 
current context 
approaches, and ways that teachers scatTold the writing process will be explored. 
bnphcations for using a genre-based pedagogy will be identified in past research. 
8 
in the 
action research study. Data collection will occur through writing conference 
transcripts, student work, and student interviews. A detai led outline of c lassroom 
activities is given. The sequence and scope of the research study wil l  be displayed in 
a table. The cornmunity, school ,  and classroom context are revealed. Three focal 
students who represent nonmainstream cohorts are identified and their backgrounds 
are explained. 
In Chapter four, research results and findings will be presented. Two types of 
graphic specific writing were explored. Teacher scaffolding, final 
writing products, and the support of natural writing tendencies by diverse students 
were examined. How students felt about the use graphic organizer was also 
results ,  
to '·"'"'-''L'"-'IJ· 
use graphic 
scaffolding in order to build up appropriate vocabulary and 
a to help students 
use on to use 
to 
daily 
requrres ,....,.,.,,.""·'"''"'L 
knowledge in 
Students were shown how to use graphic organizers by drawing pictures with labels, 
and writing and child then 
a 
9 
Chapter includes a discussion of conclusions and recommendations with 
the understanding that the research study has certain limitations. Based on this study 
the teacher researcher recommends that graphic organizers be used to support primary 
aged students through the writing process. Scafiolding is necessary for students to use 
the graphic organizers in ways that are productive for them. Field trips,  mini lessons 
that include teacher modeling, and ample opportunity to explore the subj ect area 
content before writing are recommended. Limitations include that the study was only 
four weeks long and that only seventeen participants were included in the study. 
Summary 
This research study wi l l  assess the impact of graphic organizers in genre 
specific writing tasks in the first grade classroom. Impact of use of graphic 
accessibi lity the and independence writing with 
graphic organizer scaffold will be examined. Various genres be visually 
rPrlr""''""nt-P.rt in graphic instruction on how 
to use the graphic <VI"fT'lY1>1'7�:>r tool and choice in several different graphic organizer 
a variety of forms attitude 
to determine the impact of the organizer tool on 
Culturally factors will be considered. 
10 
Chapter 2 
Literature Review 
Introduction 
The path to writing proficiency that school aged children take includes 
transitions in style and format as writers explore genres .  Theories of social 
constructivism and l inguistic approaches to writing shape the current models that are 
util ized to teach school aged children how to write (Gee 1 988) .  Currently, there is a 
lack of research on use of graphic organizers; therefore this research study is 
important for understanding how graphic organizers can make the writing process 
accessible to primary aged students. In a literature search, few articles referenced 
graphic organizers, much less explored is the impact of this important tool  on 
Given the dearth literature, this rcn:no•.Tr 
explore the research relevant to graphic organizer use .  These include cultural and 
social aspects the school P.V�"\P.r·�p.v""'""' and the context 
expenence. 
Accessibility to 
graphic 
such as Units S tudy for 
the way writing is taught schools, and will be 
specific writing, scaffolding independent writing and 
to thi s  
The need for writing instruction research a t  the eletnentary school age 
In 
on 1 999 to 2006" 
1 1  
et (2006) found that of 
or 
school 
level children. Furthermore, only 9% focused on genre specific writing tasks and the 
way that children approach these tasks. The beginnings of writing lay the foundation 
for future writing success . It is important that educators continue to reflect on, and 
grow our understanding of writing processes in the early stages of writing 
development. In the next section I will explore how young children develop their 
writing skil ls .  
Communication Context: Situated Literacy 
When thinking about communication of ideas, educators must consider three 
structures that influence how communication is understood. John Paul ( 1 988)  
defines these structures as the referential, contextualization, and ideology 
(p. 2 ) .  The referential  is the literal meaning words ,  it is simply 
what is said. The contextualization system relates to who communicated the and 
what environment. third and final is the ideology 
and culture. 
by the way to 
of taken out context a 
are one same. 
school writing, the expectations for their written communication 
apply home comrr1unication context rules to school 
an new context and 
1 2  
lS 
impact 
quoted out 
at 
it. 
her article "Sharing Children's Narrative Styles and Differential  Access to 
Literacy" Sarah Michaels (198 1 )  states that, " . .. that children from different 
backgrounds come to school with different narrative strategies and prosodic 
conventions for giving narrative account" (p. 423 )  and that variations in their 
understanding of school literacies can either positively or negatively impact their 
transition into school literacy discourse. 
Sarah Michaels ( 1 98 1 )  describes the shift from informal oral language that is 
used in the home to academic oral sharing as an understanding of discursive prose. 
That is to say, a context needs to be created at school for the listener that in the home 
is implied. To write or to speak with discursive prose at school means the person 
speaking considers 
understand what is 
audience and provides the necessary details  for them to 
communicated. Some children come to school more 
prepared for this transition than others because their home language reflects that of 
the l anguage schooL 
Sarah Michaels '  ( 1 98 1 )  research also indicates an important l iteracy difference 
backgrounds and African 
this 
approach as opposed to a " thematic "  approach. Children from the 
use a ones 
that provides background detail s  The thematic approach 
An1erican students in Michaels  study is more l ike a association which 
a 
1 3  
approach is used. The difference in how children are prepared for academic l iteracies 
is significant for the research on graphic organizers by the teacher researcher. 
Children who come to schoo 1 already familiar with a topic centered approach access 
the written narrative structure quickly because it matches the home literacy they have 
used all along. Children who use a thematic approach are put in the position of having 
to learn a new structure in order to adhere to the rules of academic written 
communication. Sarah Michaels  states that, "group specific differences  in discourse 
strategies or style can assume great importance because misunderstanding frequently 
show and tel l  time a student who uses a thematic approach may be asked to cut their 
show and tell short because i t  is does not fit the topic centered approach and socially 
accepted way of speaking and therefore is misunderstood. This is true of writing 
experiences  as well . During a writing conference the teachers clarifying questions are 
based on the understanding that the student writing will fit 
becomes problematic teacher and 
lost. 
I t  is provide 
specific  writing is required, teachers must make the writing tasks accessible for 
modalities, including use of multiple 
Similarly, Heath ( 1 9 82)  points to the fact that a part of mainstrearr1 culture is 
reading a bedtime story. In this literacy event, children are read to and asked to label 
and discuss pictures and words in a conversation style that mirrors a school based 
literacy discussion. Heath states drawing on Sinclair and Coulthard ( 1 975), Griffin 
and Humphrey ( 1 978), and Mehan ( 1 979), stating that, "Before the age of two, the 
child is socialized into the "initiation-reply-evaluation sequences"  repeatedly 
described as the central structural feature of classroom lessons" (p. 4) . Heath states 
that when children from non-mainstream backgrounds attend school, their ways of 
communicating and interacting are not valued. They are required to contribute to 
conversations in ways that are unfamiliar to them. "They are asked as individuals to 
identify items by name, and to label  features such as shape, color, size, nu1nber. 
are to these responses are two-dimensional f1at 
representations which are often highly stylized and bear little resemblance to the 
"real" "(p. 22) .  The rigidity of the l iteracy event interactions that occur in 
schools creates a situation in which 
is an important in looking into n...-. .. -.-. a �-· T of acaden1ic 
to 
Children develop oral and school 
are 
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often congruent in that they resemble oral literacies for quite sometime. Marie Clay 
( 1 977) states, "Somewhere between three and five years most children a literate 
culture become aware that people make marks on paper purposefully" (p . 334) . At the 
ages of six and seven, first grade children begin to explore purposeful writing in more 
depth through the use of a variety of formats. These formats become increasingly 
incongruent from the oral literacies in which children have always communicated. 
Writing starts to sound less and less like spoken language. This is especial ly true for 
children who are not from the mainstream background, which is the white middle 
class. 
Children from non-mainstream backgrounds have often used oral traditions of 
communication rather than their middle c lass counterparts who use " literate style "  or 
academic style cornmunications 1 985). argues that the cultural 
differences in home language practice, impact a students readiness for literate style 
communication, therefore giving purpose to the pursuit in making writing ""'"'""'""0'"'"v 
for all (Gee, 1 985 ). The transition into school  writing can be  difficult young 
children. her " Staying the (Curricular) Constraints and 
Possibilities in Childhood Anne Dyson (2008)  they [children] are 
to of . ...., ..... .._._.,,., children 
children to curricular 
to JC>VT'H"<->L' 
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learning to write a profess ional document such as a thesis. framework or structure 
is provided and explicitly taught in order for students to formally communicate their 
research. 
Approaches to Teaching Writing: 
As a classroom teacher, supporting students through the transition to academic 
writing takes many forms .  The use of graphic organizers is one way in which the 
academic writing tasks can be made accessible. In 1 983,  Donald Graves developed 
process writing, which is defined as way of thinking about writing through stages 
(Jasmine & Weiner, 2007) . Process writing has since been used in schools. However, 
through the initial drafting, editing and revising, the efficacy of graphic organizer use 
as a scaffold to the writing process is not seen as an integral part of the writing 
When determining how to approach a specific writing task one must consider 
the genre in which they will be definition of that will be uti lized 
throughout this research study of first grade writing comes from the works of Maite 
Stages an Review Taboada (20 1 1 ) 
James R. Martin's book Language, and using his widely 
is " IS a goal-oriented, purposeful 
our on to 
that, 
characteristics, that its staging. For that recognition to happen there must be 
a of 
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Access to genre specific begins with an understanding of the structural 
expectations . series of writing stages are uti lized in specific genre writing tasks . 
For example, when writing in a narrative format, the sequence of the story is 
important. Through a series of drafting stages the story devel ops within the "First, 
then, next, and last" structure. This structure is one of the defining characteristics of 
this genre and without it something is amiss .  
During the primary schoo l  age years, children move across the writing 
spectrum from preliterate writers, those who draw pictures to express their ideas, to 
emergent and transitional writers, those who use some invented ...,._, ...... u, . . .  '"" and some 
standard spelling (Calkins, 1 986). The writing that students .... , .• fo'.,,'""A'"' at the 
beginning of the year reflects the spoken l anguage children use to communicate their 
thoughts and feelings orally 1 985). The focus at the beginning of the year is on 
building confidence and motivating students to write . in the 
expectation is that children 
reflective of D ..-.. E'oi/"Cl . .... A'-H�.f-,V>'-'•f-, 
a 
are that distinguish one genre 
procedural 
structures that are 
communication of ideas 
written 
another is required.  When 
an introduction 
orientation, complication, and resolution. 
When first graders to learn about narrative 
1 8  
the 
specific and 
heavily on 
sequence 
are 
start with the 
Movement through stages progresses in a linear sequential style. It is widely 
accepted that authors cannot start at  the middle of their story and work back to the 
beginning and then to the end when writing in the narrative genre. The narrative 
genre is topic centered and rel ies on sequence to maintain meaning. The detai ls of the 
narrative genre include what happened, why the event took place, and how the child 
felt about the event. 
The report genre is structurally very different from the narrative genre (See 
Table 1 ) . Sequence is less important to making meaning. author estab lishes a 
topic and then proceeds to tell important details  or facts about the topic. Although the 
writing does not progress through beginning, middle, and end, it does rely on a 
structure. Each paragraph begins with a subtopic  and three or four details are explored 
within the subtopic .  Report writing tends to be more difficult for elementary school 
children. their article, "Supporting Informational Writing the Elementary Grades 
Donovan and Smolkin (20 1 1 ) state that, "Given the importance of the infom1ation 
report genre for school success, it is essential for teachers to understand elementary 
students ' development and to uti lize a framework for that is 
varied, purposeful ,  and, at quite explic it" (p. 1 1  ) . 
of genre specific writing tasks is by providing a 
as a 
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Table : Genre Features 
---- ------------------------------- ------------ --- ------
Genre Characteristics 
Narratives Purpose: Entertain or inform 
Report 
Structure : Orientation, events, complications, & resolution 
L inguistic Features: Recount of east event. Action verbs used. 
Purpose: To infonn or persuade 
Structure: Introduction to topic, related sub-topics explored, conclusion. 
Linguistic Features: Specialized vocabulary, present tense, descriptive 
and generalized (e .g. - penguins, not Holly the penguin) . 
Teacher's Scaffolding of Genres in Class Activities: 
Through the structure of Writer's Workshop, which is currently embraced by 
many schools, the student-teacher writing conference acts as the scaffold to move 
children through deeper understandings of the way a specific genre is written .  Calkins 
( 1 994) puts the student-teacher conference at the middle of writing development A 
shift towards using graphic to promote genre understanding may free up 
writing conference time for more idea development conversations, rather than 
structural and format corrections. The graphic organizer may help children pinpoint 
\:vhat aspect of they are graphic 
organizers work to promote a tnore productive conversation between the writer and 
teacheL 
In his article, "Promoting Writing and Preventing Writing Failure in Young 
, Brian Kissel (2008 )  states that, "The purpose of exposing children to 
is to that reasons to 
on new reasons 
communicating their ideas . Purpose driven writing is authentic; chi ldren need to 
know how to uti lize writing structures appropriately. Graphic organizers reflect the 
genre structure and allow children to focus on communicating their ideas without 
getting bogged down in stntctural technicalities .  As children use graphic organizers, 
their understanding of the genre devel ops, resulting in a shift in the way the written 
piece is discussed and understood. 
Another precursor to writing in a genre i s  oral rehearsal. Myhill and Jones 
(2009) discuss the social piece of writing, specifically oral rehearsal as a part of the 
prewriting stages. Myhil l  and Jones write, " . . . a significant and observable 
characteristic of oral rehearsal is that it sounds very different fron:1 natural dialogue; 
i ts prosody is deliberate, with slower than usual speech patterns and it is tnore akin to 
reading aloud" (p. 2 8 0) .  Oral rehearsal coincides with the use of graphic organizers . 
In the writing process, both oral rehearsal and graphic organizers are used to c larify 
and move from informal oral forms of communication to written 
Both oral rehearsal use of graphic organizers allow to put 
energies into rather the process of physically writing 
a completed form. organizers usually require the writer to use a short hand 
that in their  
can 
draft. 
to 
sixty-five pounds" a child would record "Adult Labrador: 65 pounds". Similarly oral 
is idea and although closer to speech 
an 
2 1  
In book Exploring How Text Work Beverly Derewianka expresses the 
importance of modeling genre specific writing tasks until students are so famil iar with 
them that they are able to use the genre themselves .  Derewianka ( 1 99 1 )  writes , 
"When modeling a text, Rasheeda usually starts by reading it to the children and then 
drawing their attention to its overall structure so that they can see ''the big picture" (p. 
50) .  The modeling of genre use and the overlearning of the structure leaves room for 
students to focus on their topic, rather than how it should be written up . 
Modeling is a tried and true form of  teaching. S tudents gain clarity on 
assignments when teachers define and model expectations. Part of the model process 
in report writing is defining the genre and then explaining its structure .  When looking 
at the report genre, Derewianka ( 1 99 1 )  defines the function as, "organize and store 
factual information on a . [To] classify and the phenomena our 
world" (p. 5 1 ) .  This definition is child friendly and provides a rationale for creating 
an informational report. Coupled with an authentic interest a topic and a graphic 
organizer to support the structural use this becomes accessible. 
Genre-based Pedagogy and 
The writing process is at a basic level a communication channeL When 
begin to shape and constrain the 
are 
structuralist approach to writing stifles children's 
detrimental .  In her " Staying 
Childhood Writing" Dyson 
which children 
It a 
expression and is therefore 
Practice Constraints 
children's 
writing experience the fol lowing way. "They worked to regularize their products to 
fit within perceived boundaries  of official practices : They grappled with page design, 
appropriated the desired communicative voice, and made use of multimodal tools" (p 
1 37) .  She goes on to say that much of their rneaningful  writing is ignored as 
academically valuable. Dyson writes, "There were practices other than making 
"lisiss" that the children themselves deemed appropriate for recess time, not for 
writing time" (p. 1 39). This is to say that when educators teach children the 
" appropriate" writing structure it is imply that there are less valuable writing 
structures, sotne which are meaningful to them. When teaching writing genres and 
graphic organizer use ,  it is important to validate other 
for children as wel l .  
fonnal writing experiences 
mainstream culture, that is the white middle class, controls  and shapes the school 
discourse,  are the voices of those who are culturally non-mainstream being silenced? 
what ways are the expectations for specific to the 
and devaluing other cultures? Anne Dyson cites B akhtin as saying, 
"Official practices thus a centripetal-- a "homogenizing"-influence on 
did, as they worked to texts 
It 
which non-mainstream culture is undervalued when what is 
academic writing is defined by mainstream 
When genre specific writing tasks are defined by the mainstream cultural 
group, the diverse  ways people communicate, and the cultural difference therein are 
constantly devalued and removed from the academic setting. This practice although 
most times carried out without an awareness that it is even happening, is sti l l  
demoralizing and damaging to students from non-mainstream cultures .  According to 
Larry Ortiz and Jayshree Jani (20 1 0) in their artic le, Critical Race Theory: A 
Transformational Model for Teaching Diversity, "Race is a social construction, race 
permeates all aspects of social life, and race-based ideology is threaded throughout 
society" (p. 1 76) .  Ortiz and Jani on to discuss race institutional settings. 
and Jani (20 1 0)  state, " . .. it is natural effortless for most members of the 
dotninant group to fit into existing institutional arrangement; this is not so for 
nondominant groups" 1 80). educators it is critical that access to 
academic 
teaching 
is obtained for all students; this  entails defining and explicitly 
( writes, 
functions of school in our culture i s  to take the chi ld beyond the personal ,  
cornmonsense world particular instances and into new worlds of 
of 
phenomena" (p. ""'�"�--·· this should not dirninish the importance sensitively 
to cultural 
paramount on the teacher' s  part 
be obtained non-
Introduction 
Chapter Three 
Study Design 
This action research study is designed to explore how the use of graphic 
organizers work to support or hinder student writing of specific genre text. The 
setting for the research is a suburban school district in upstate New York. A large 
portion of the school population receives free and reduced price lunch which indicates 
a low socioeconomic status. The teacher researcher will be examining a group of 
seventeen first grade students . The teacher researcher will explore the impact 
graphic organizer on specific writing tasks. She will investigate how educators 
foster independence with the use of graphic organizers for students who are learning 
to The research will exmnine 
tasks accessible for students. The writing process components, form, structure, and 
style will be  as  venues for impact the next section community, school ,  and 
classroom demographics will be explained. 
Contextual lr?forrnation & Participants 
C-.ommunity 
to town of B loomfield government 
1 00. Bloomfield is a suburban area within F lower County. The county 
demographics according to the U.S. Census Bureau 2009 are as fol low. Eighty 
town as B lack or 
African American, percent identify as Latino, and 2.8 percent identify as Asian. 
The B loomfield community has five elementary schools that feed into Violet Middle 
School. The high school, Spring High School, has a graduation rate of 94% which is 
1 4% higher than the state average . Bloomfield has one public library and several 
parks available for community use. 
School 
Francis Elementary School is one of five elementary schools in the 
Bloomfield Central School D istrict. This school is a Title I school and is good 
standing. This 1neans that the school is not up for restructuring or corrective action. In 
the 2009-20 1 0  school year, 460 students attended Francis Elementary. Eighty-three of 
those students were in first grade. The average class at this particular school is 
fifteen students. Francis school serves both ethnically economically diverse 
population of students .  The school community is not representative of the Bloomfield 
comrnunity. During the 2 009-20 1 0  school year, 45% the students were eligible for 
percent the 
proficiency . 
.. .,,,"i'.,.. A,'\ r as Black or African American, 
and seven """" .. ""A'""�' 
was 
can1era 
population has limited English 
or Native 
Jj_/...,.__.�L'"'U· Attendance rate 
school. 
a type of 
or four 
classrooms .  The school has three playgrounds and a l arge sports f1eld. Technologies 
such as the play away (similar to books on an ipod) are availab le the school library. 
Two l aptop computer carts are housed in the school and available for checkout and 
computer lab. In addition a content area book room was constructed this year with 
science, social studies, and math literacy resources. 
English language arts instruction is guided by several programs at Francis 
Elementary school .  In writing two programs are utilized. They are Units of Study for 
Primary Writing by Lucy Calkins and the 6 + 1 Writing Traits. The Units of Study for 
Primary Writing provides specific lessons to launch and maintain a writer's 
workshop. The 6 + 1 Writing Traits is used to teach characteristics as 
voice and organization. Formal writing assessments are based on the 6 + 1 Writing 
from the upper elementary grades. 
The D aily program by Gail and Moser is used to structure 
,,II ..H,-1-LLL;I",, writing, work portion of the day. program 
teaches indep endent literacy practices so that teachers can focus on guided reading 
needs 
IS to 
F ountas and Pinnel l  running records are used to assess 
assessn1ents are to 
in students who are reading below 
to assess 
spelling inventory is used to assess word pattern understanding. 
assessment IS 
27  
Lastly, a sentence dictation is given at 
punctuation rule understanding. 
quarter to deterrr1ine spelling pattern and 
Class 
The classroom in which the study will take place has a large library that is 
organized both by reading level and by subject. The carpet area lies within the library 
and is used for a meeting place at the beginning of the day and at the beginning of 
most lessons. Students sit at four tables arranged in a square. Writing supplies and 
high interest texts are stored in the middle of each table .  Three computers line the 
back wall of the c lassroorn. The eastern most wall is lined with windows that 
overlook the school sports field. Under the window there are student cubbies that 
contain math, language arts, poetry, social studies, and science supplies. On the 
western wall a bathroom, sink, and drinking fountain are available .  Student book 
unit. the front of the room a l istening center is set up at a low tab le. Student 
an 
a frog and snail .  Two spaces are reserved for teacher student 
The teacher's lS In comer near the 
center 
grade class in this study is comprised of seventeen students . 
gender ration is nearly equal having nine fernales and eight males. Twenty-nine 
first is ethnically diverse. as  
Caucasian, three identify as African American and one identifies as Asian. Four 
students are bilingual ,  three students in American S ign Language and English and one 
student in Vietnamese and English. For this study all students wi l l  be considered 
participants . Three s tudents will serve as focal students.  Student work, interviews, 
and surveys will be co llected from the three focal students . 
Participants 
The first focal s tudent is a female who i s  bil ingual in American Sign 
Language and English. She is of African American descent and lives in a single 
parent home. She is currently reading above grade level and enjoys literacy activi ties 
in reading, writing, l istening, and word work. She is enthusiastic about the writing 
process. For the remainder of the study she wil l  be referred to as Lil ly (this name is a 
pseudonym). Lil ly can independently generate story ideas and especially 
writing about events from her life. 
The second student is a male student who speaks both Vietnamese and 
with both parents and a younger s ister. is currently reading at 
study he will be 
he share his 
rernainder of 
to as (this name is a pseudonym). A lthough he is shy, 
and discoveries with the ranr>n£:>r one on one. 
�,..,,..,A-� to '-'Ll..JU,<Jl"-< 
1S to 
and people he likes . 
The third focal student i s  a Caucasian fernale who is tri lingual in American 
She is reading 
grade and enjoys reading early chapter books. She enjoys the writing process 
and is eager to share her work with peers and teachers . For the remainder of the study 
she will be referred to as Sadie (this name is a pseudonym). Sadie enjoys is. 
develop ing her computer literacies and enjoys working in the glogster program that 
the school uses. 
Teacher Researcher 
The teacher researcher, Lauren Hawkins herself identifies as Caucasian and is 
in her mid-twenties .  As a first year teacher she is interested in genre specific writing 
tasks. She conducts a writer's workshop daily in which students explored 
nonfiction, poetry, personal essay, report, and many other genres .  She works 
closely with her students as they navigate the writing process . She currently holds a 
Bachelors with a major in Education from Michigan State She is 
currently pursing her Masters in L iteracy and Students with Disab il ities 
at Brockport SUNY. 
The Dai ly Schedule is consistent and foll ows the routine shown below. 
Table 3.1: Daily Schedule 
Subject 
M orning Work 
M orning Meeting 
Phonics Instruction 
Specials 
Dai ly F ive Rotations 
•!• Minilesson : Focusing on word work or 
writing 1 0  to 1 5  minutes maximum. 
•!• Guided Reading 
•!• Reading to Self 
•!• Read to Someone 
•!• Listening - Books on Tape with Written 
Response 
•!• Word Work 
•!• Writing 
•!• Computers - Storyline online & 
Bookflix -
Lunch 
-
Science/Social Studies 
Writers Workshop 
Math 
Computer Lab and Library 
Duration 
1 0  minutes 
1 0  minutes 
1 0  Minutes 
40 Minutes 
60 minutes 
Three twenty minute rotation 
through centers occurring daily 
30 minutes 
30 minutes 
Social Studies occurs twice weekly, 
Science occurs three times weekly 
45 Minutes 
1 hour 1 5  minutes 
A lternating weeks for 
i:!ppr )\. � 1ately 30 . : :-;  
Parental permission for participation in this study will be  co llected fi·om each 
class . A to or guardians 
was sent to 
secure consent There will be no recourse or reward for opting to participate or opting 
out of the study. Confidentiality will be protected through the use of pseudonyms. 
work 
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Research will take place during the writing workshop and centers work time. 
This first grade class uses the process approach to writing through the use of the 6 + 1 
Traits and Lucy Calkins programs . Prewriting, revisions, and students conferences are 
collaborative experiences between the teacher and her student. Students work with 
peers and the teacher utilizing the linguistic approach to writing. Verbalization of 
written work helps cue students to p laces in their writing in which sentence structure 
needs to be reworked in order to convey their message effectively. 
Data Collection Instruments 
Data will b e  collected in several different ways in order to triangulate 
evidence of findings .  Informal observations accompanied by anecdotal notes will 
function as tools for recording student conversations around writing, both in informal 
Field notes will provide a space for observations of 
atmosphere during writing and student demeanor during the writing process. Field 
notes will a lso include my reflections on writing lessons and 
Student work samples wil l  be collected at each 
including filling the graphic organizer and 
of 
workshop 
process 
draft. Student 
interviews win given at beginning and study in order to collect data 
on writing tools across 
0� � 
use of graphic as a part of the writing process. 
Data Collection Method 
Types of Datal Data Collection Method Purpose 
Informal Observation To collect data on student conversations, 
student on task an off task behaviors, 
student graphic organizer selection and 
use .  The graphic organize for narrative 
writing will  include the language first, 
then, next, last to support a sequential 
retel ling. The report graphic organizer will 
include topic area headings such as 
characteristics, habitat, and food. 
·------1 
Anecdotal/Field Notes Reflection on daily writing workshop 
ex erience and ra hie or anizer use. 
Interview Firsthand information about student 
understanding of the writing process and 
ra hie or anizer use and function. 
Samples Writing samples will be collected before 
and after the use of graphic organizers . 
Any graphic organizers, drafts, and final 
copies will be collected if they connect 
meanin ful l  to the research 
will pertain directly to the research questions that are being 
student time and energy will be respected. F ield notes and student work samp les will 
also to research questions . 
samples will 
they will be carefu lly forrned and executed in order to remain and related to 
questions.  analysis will include citation sources 
previously published resources . Data analysis will be carried out obj ectively and with 
careful attention to reliabil ity. 
Procedures ofStudy 
This study will begin with the collection of student work samples to establish 
baseline data. Work samples will be analyzed for structural and content accuracy 
assessed through a rubric rating scale .  Student interviews and parent surveys will be 
administered prior to the study to assess attitudes towards writing and knowledge of 
the graphic organizer tool .  Two graphic organizer tools  will be used to model 
approaches to organizing ideas for genre specific writing tasks over the course of four 
weeks . Lessons will begin with a read aloud accompanied by think alouds pertaining 
to noticing key ideas and interacting with nonfiction texts . Exp licit instruction on how 
carried out During independent practice the teacher researcher will meet with 
individual students to conference about their writing. Students discuss 
difficulties, successes ,  during group share at the of each writing period. 
four transcripts, student work, student be complied 
and 
3.3: Weekly Research Schedule 
Weekly Research Schedule 
- ----------- ---- --------- ----
1 •!• Collect baseline data using student attitude surveys, parent 
questionnaires and notes from student writing conferences. 
•!• Collect student work samples from free write time. 
S tudents and parents will be informed that research will be  conducted 
over the next four weeks. --------- -------
2 •!• Teach graphic organizer used for narrative texts . 
•!• Practice time provided. 
•!• Students choose a topic for their " How To" book and use graphic 
or anizer to write u information. 
3 •!• Students finalize final draft of their "How to" book. 
•!• Teach graphic organizer used for animal report. 
•!• Send graphic organizer home for homework. 
•!• Conference with s tudents about graphic organizer use and writing. 
•!• Peer editing activities will be  used as students prepare to write the 
final draft 
4 •!• Students will edit and draft of their final paper. 
activities 
•!• Students will use the graphic organizer and first draft to think about a 
final copy. 
•!• Teacher will type report. 
Students \Vill use graphic organizer to create a glog 
Students will reflect on their use of the graphic organizers through 
surveys and student conferences .  
I once again collect student work samp les and allow students to 
study 
choice. 
last a total of four weeks . Students will participate writing 
days a week for 30  to 60 minutes daily. During the first week of the 
collected using 
samples from write time will be collected in order to exatnine student writing that 
occurs without the use of a graphic organizer. S tudents and parents will be informed 
research next 
two the students will be taught how to use one graphic 
to aid in the process of writing a narrative text. Students wil l  be given time to practice 
with the graphic organizers after their use has been modeled. Students will  choose a 
topic and use the graphic organizer to record their thoughts. The second mini-lesson 
pertains to transferring information from the graphic organizer to the first writing 
draft .  Students will be provided with scaffold such as verbal directions and modeling 
as needed. 
D uring week three students will finish the final draft of their writing. A third 
mini-lesson will focus on the use of a second graphic organizer. This graphic 
organizer will be to write a report on animals. Students be given two days to 
fil l  in their  graphic organizer with their animal report information which will be 
collected as homework Students then use the graphic organizer to record their 
.., ..., ........ n ..  .., A  researcher will meet with students and have thinking in their rough draft 
four 
and steps to be  
used as  students prepare to  write final 
the study will be cmnprised editing 
Students will use the graphic 
their papers . 
drafting of the 
to V '-7 < <U J AC V <- '"'  
assignments . the fourth week of the study the b log will be created and the final 
In the fourth and last week of the study students will ref1ect on their 
use and once 
again collect student work samples and allow students to use graphic organizers for 
writing topics of their choice.  
Data Ana�ys is 
The study will be  carried out during the 20 1 0-20 1 1 school year beginning the 
last week in May continuing for four weeks .  Prior to instruction beginning, students 
will be given a survey to assess their attitudes towards using a graphic organizer. 
Student interviews will be reflected upon through the lens of multiple intelligences 
and writing development theories at the primary school age level. F ield notes and 
student work will be used to identify patterns of writing style, form and completeness . 
Through the use of field notes, student work, surveys and student conferences 
findings will be triangulated to ensure that findings are valid and reliable .  
Themes that tnay arise include similarity to early writing to spoken 
language, the need for sequence structure in writing and the difference between 
written genres. 
proposed. 
Coding 
themes will be examined through the research questions 
that wilJ used include highlighting of thetnes in student 
samples, transcripts of conferences, and observational notes. Writing 
be a rating scale of one to 
11 aran r•tc> to 
structure, and overall cohesiveness of the written piece. 
codes will 
Summary 
This action research study examines how the use of graphic organizers 
support or hinder student writing of genre specific writing tasks. Research will be 
conducted in a first grade class room in Upstate New York. The student population is 
largely from a low socioeconomic status. The school is a Title I school and is in good 
standing, 460 students attended Francis Elementary. Research will b e  conducted in a 
first grade c lassroom with seventeen students during their writer's workshop time. 
Data collection instruments include student work samples, transcripts of writing 
conferences, attitude surveys, observational notes, and interviews. Three students will 
be examined more closely for writing development. The study will last four weeks. 
S tudents wil l  be taught how to use two graphic organizers for two different genre 
writing tasks. D ata will be triangulated and analyzed student work samples,  student 
data, observation notes and coding for "�'-'-""'"'�'""""-' · 
Chapter Four 
Findings 
Through this research study, student use of two types of graphic organizers in 
genre specific writing was explored. The purpose of this study was to discover the 
impact graphic organizer use had on students ' writing. More specifically, graphic 
organizers were explored in relation to teacher scaffolding, final writing products, and 
the support of natural writing tendencies by diverse students.  How students felt about 
the use of graphic organizer was also examined. In this section, three focal students ' 
work san1ples, interview data, survey results, and daily observational notes wil l  be 
looked at to answer the research questions posed at the beginning study. 
B ackground information on each focal student will be provided before delving into 
the research questions. Research questions will be divided into themes, or reoccurring 
ideas and focal students will b e  examined in relation to themes .  
Three focal students provided interview data, work samples, and survey 
is a female who is b ilingual American Sign 
Language and Engli sh. Lilly uses several strategies when writing. rnost common 
strategy is work to that it rnakes sense. Nearly instance 
was 
is a male student who speaks both Vietnamese and English. Tim approaches 
by first a with labels. thoughts are usually most 
third lS 
trilingual in American Sign Language, English, and Russian Sign language. Sadie 
approaches writing as a social event. She benefits from discussing her thoughts with a 
partner before writing. 
How do graphic organizers capture teacher scaffolding? 
In this section I wil l  look at the scaffo lding that came prior to the use of  
graphic organizers for the animal glog. Scaffolds include mini - lessons, field trips ,  
reading of nonfiction texts, and a unit on organisms. The function of these scaffo lds i s  
to  provide meaningful background and vocabulary for students prior to  graphic 
organizer use. It is also to provide an authentic context in which 
Creating a Meaningful Context: 
can occur. 
Prior to writing animal reports students experienced several activities aimed at 
creating a meaningful context from which they could write. goal s these 
activities included engagement with the topic, vocabulary knowledge building, and 
audience expansion. 
The first activity that before the written report was study 
organisms in our classroom. a pmi of the first grade 
had snails, tnil lipedes, observation across 
and observation. As a class similarities and difference between the organisms were 
charted. Students learned about how organisms interacted one another 
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After three weeks of studying organisms, students participated a field trip to 
a local park. Here students observed snails and millipedes in the context of the natural 
environment. They discussed similarities and differences between the snails and 
millipedes in the park and the ones we housed in our classroom. They also were able 
to observe interactions between these organisms and others that were not present in 
the environment we created at school .  This activity led to meaningful questions and 
compansons. 
The following is a transcript of Tim and a classmate upon discovering a snail 
in the marsh environment at the park. 
Student 1 :  Look Tim ! Tim! There is a snaiL 
Tim: Whoa!  is just sitting on the leaf. Oh! He is c lose to that frog. Do  you 
see the frog? Look! Look! 
Student 1 :  Wow. Do you think he wil l  get eaten up? 
Tim: I don ' t  know. is slow. The frog isn ' t  
out 
comes that the snail might experience .  Seeing this organism in its natural habitat 
S tudents to think 
about these animals in a larger context. 
When we returned to the c lassroom students had the opportuni ty to write and 
their at park. 1s a 
first sample is from 
1S in both the picture labels 
4 1  
recording of observations at this point looks a great deal like list making. This type of 
writing also gives students the opportunity to think about animals in the larger context 
of an ecosystem. The second sample belongs to Tim and shows what he recorded 
about the frog he saw at the Marsh. In this instance the meaning is conveyed through 
the writing and the interaction between Tim and a classmate about the frog and the 
snail is not shown. 
Illustration 4.1: Lilly's  P o nd Writing Illustration 4 .2:  Tim's  Marsh Writing 
Pond Marsh 
meaningful  context for writing narrative is created by a 
sense 
how to books acted as both a motivator and also prompted s tudents to ""'"'""''-''-'L''"' a topic 
area which 
to speak about a topic. Sharing infom1ation in the form of a how to book parallels the 
oral process fairly closely. The graphic organizer provided students with the 
sequential order prompts and room for natural l anguage use. following, 
il lustration 3 ,  is an exarnple of Lilly ' s  how to book on making crayons. 
Illustration 4.3: Lilly' s  How to Book on Making C rayons 
'----------,· -------------L------------------ -' 

First row upper right: We are 
making crayons do you want to learn 
how. 
Second row left: First choose ten 
crayons, they should be one or two 
colors. 
Second row right: Then peel the 
paper off your crayons you don' t  
want paper i n  your crayons. 
Third row left: Next break the 
crayons into smaller pieces. 
Third row right: Last bake the 
crayons until they melt cool and use 
for coloring. 
Fourth row left :  Now you know 
how to make a crayon. 
Li l ly ' s  book shows how students used the format, then, next, and last, 
writing and the structure provided she was able to a sequential account 
of the steps needed for making a crayon. procedural resembles spoken 
and is 
Multiple Points 
Throughout research 
access uses 
can be seen talking to a neighboring student about 
observations recording them. Tim on other hand often thinks 
a a 
recording words on her graphic organizer and often rereads to check for tneaning. 
This flexibil ity in strategy use in the prewriting stages could be seen in both narrative 
and procedural genres .  The following are examp les from these approaches .  
The first sample (See I llustration 4) is Tim' s  writing about the woodland 
animals the students saw at the park. Tim was very surprised to see a deer so close up. 
His surprise  is conveyed through the exclamation and question marks in his picture. 
Tirn saw and thought about how to record his surprise for a while. It seems that it was 
easier for him to express his surprise through the picture, rather than in words . 
The second and third samples are from Sadie .  The first is the transcription 
from the conversation she had with her c lassmate before recording her ideas. The 
third sample, Sadie ' s  tank observation (See I llustration 4) is the written piece that has 
a similar tone and speech like quality. 
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Illustration Tim 's Woodland Writing, Sadie's Conversation Transcript, 
Sadie' s Tank Observation 
Sadie :  Ok. So I was looking in the tank and I saw lots of stuff. 
Student I :  Me too ! 
Sadie :  Like the elodea, and cabomba,  and the fish, and snails, . . .  and that ' s  
everything. 
S tudent I :  Yup. The fish were swimming fast today. 
S adie :  cuz when Ms. Hawkins feed them they had to swim fast to eat 
that food up. (Sadie looks at the tank) Wow, they were hungry the food is 
When thinking about creating a meaningful  context i t  is important to consider 
the systems that John Paul Gee ( 1 988) uses to define communication. The referential 
system or l iteral meaning of the words is informed by experience.  The 
contextualization system, which in this case is both the school setting and the genre 
used, shaped the way in which ideas are recorded and conveyed. The ideology 
system, or system b ased on belief, values, and culture shaped access points, modes or 
writing and the ways in which students understand the writing process. 
shown above, the graphic organizer can be  used in a variety of ways. 
use the same graphic organizer but access the information and begin 
recording through a variety of methods including, oral, i llustration, and write and 
reread methods . speaks to, shape the 
choices students make about their writing, including the points which they access 
the tasks. 
considers the registers in which students function and a way that 
creates for a with a discussion 
ideas. Possib le approaches such as drawing a picture labels are detnonstrated. 
understand 
the graphic  organizer were presented with a variety of methods for use .  
were choice on how to use the tooL The 
can the that follow. 
What is relationship between graphic organizers the final product? 
In this section the relationship between the graphic organizer and the final 
product will be examined. In this study there were two kinds of final products . The 
first was a written report about anirnals .  The second was a glog. The findings from 
this study suggest that the relationship between the glogster and the graphic organizer 
is different than the relationship between the graphic organizer and the written report 
because the final product is structurally different and approached in two different 
ways.  These differences will be explored in terms of student accessibility and teacher 
scaffolding. 
Academic Writing Structure 
Research conducted by Sarah Michaels brings to light the differences between 
the children understand and communicate ideas . '"' ' ·r> "' "' 0  ( 1 98 research 
shows that children from non-1nainstrearr1 backgrounds use a different way of 
than what is schools .  In their of speaking at 
speaking with alouds, and 
providing a common experience for all children. By providing these Pv .-... pr·'1 ""11·(' PC' 
language use discursive The community of 
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students in rny class had shared experiences focused around the content area and 
therefore already had the necessary background to have a discussion. 
Discursive prose that is based on a common academic experience allows for 
students to rely on imp lied meaning because everyone has had a shared experience 
and is "'in the know". In addition, time for discussion and vocabulary use was 
provided. These factors act as meaningful precursors to writing and support the 
transition from home language to academic writing style. 
During this study, students had to access three different academic writing 
structures, graphic organizers, academic writing, and web based writing. Although the 
topic remained the same, the writing formats and ways of thinking about these types 
of writings underwent several transitions . Writing with the graphic organizer took 
several different forms .  Students could draw pictures and labels. Students 
could also write in shorthand their ideas and vocabulary. Some students used this 
as a space to get down the maj ority of what would be the final draft. 
Be low are samples of  Sadie ' s  graphic organizer and completed glog. Sadie 
opted to all her ideas out on the graphic organizer. Her ideas were son1ewhat 
maintained as they were transitioned over to graphic organizer. Some details were 
It is not 'l .. nLH-<-A A f-, '-"  VU' IIJ .L 'V U o  
pill bugs mostly do and l really really really want to know for sure how many legs 
they have" . s reads, "My favorite part of studying organisms was knowing 
recorded " 'Did 
have 1 2  legs". This change suggests that Sadie views glogs as a space to provide 
information not to ask questions . It also indicates that Sadie sees that glogs provide 
her with an expanded audience.  In the transition from the graphic organizer to the 
glog her question was transformed into a fact. 
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Illustration Sadie' s  Graphic Organizer for Organism 
Sadie 
Illustration 4.6: Sadie' s  Organism Glog 
Access to the types of writing done for the graphic organizers were provided 
through mini lessons, discussions, and modeling. As shown above, students accessed 
graphic organizers in ways that worked wel l  for them. 
When moving frorr1 the graphic organizer to the academic writing students 
were reminded that they had already done the necessary thinking. The content was 
present in their graphic organizer. The only shift that needed to be made was the 
format. Individual conferencing that included editing helped students make this 
transition. Moving from the graphic organizer writing mode to the academic writing 
mode was difficult. content was present format shift 
primary problem that students u_....,,,.,u...,,u support with 
graphic 
was the hurdle to be crossed. 
was turning shorthand into complete sentences. 
talking to students on an individual basis .  
was done through rnodeling and 
Converse ly, highlighting 
writing and report 
glogster was much more 
less and more closely 
that there is a difference ""'""r--, .. , C. Cl> ft  glogster 
use a graphic 
academic language used 
both horne language and 
use 
a glog is 
Shorthand, content focused language is The emphasis is on getting 
the glog a that is by a 
seen 
them nearly for word. 
use of graphic 
l ink 
graphic organizer the final product. A students needed extensive 
conferencing in order to see that what was written in the graphic organizer needed to 
be used to write the final piece whether it was the glog or the final animal report. 
transcription of one of these conferences is below . 
Teacher: Tim, what was your favorite part about studying organisms? 
Tim: I liked watching the pil l  bugs roll. 
(Tim starts to type this  on the glog in the section labeled "favorite part") 
Teacher: Tim, on your graphic organizer, you said your favorite part was that 
the millipedes were fast 
Tim: (Looks at the teacher, and then at graphic organizer) I that part too.  
The transcript above shows that Tim does not 
,_, .... .. .  L"·� .. i s  a too l to be used to support writing rather 
understand that the graphic 
a separate 
Although it 
children. It needs to be 
conferencing. 
structure and 
be 
seen1 obvious to an adult in the academic field, the 
written is not obvious for 
explicitly to students through modeling and 
and fluency, there are s light differences . clarity, both 
understanding that there are significant overlaps .. [n 
the abi li ty to m 
that are not a part of the cultural approach used at home is bridged by � '"' ""'"" ·"-'"''­
scaffolding and the use of graphic organizers . Heath ( 1 982)  informs us that children 
come to school with a wide variety of culturally created communication forms and 
those students outside of the mainstream use cmnmunication forms that are vastly 
different from the ones used in the academic setting. 
When asked to make the transition from the graphic organizer to the final 
anin1al report, students found it difficult to access the conventions. content was 
present in the graphic organizer, however the conventi ons were not. For example,  
instead writing 1 00 lbs .  Students needed to write, "A cheetah weighs nearly 
1 00 pounds". This  transition was supported through student conferencing and 
modeling. Otherwise, transformation in conventions did not occur naturally. 
when writing the narrative instructional piece access to the 
conventions c ""'"''�"n ""•rt less difficult for students . When giving directions, the graphic 
then, and . Students were 
the gaps a sequential  order and with appropriate sentence structures and 
to fill 
conventions . natural 
of speaking. When giving oral directions and writing them 
one 
a can seen. 
are 
about an 
The four writing sarnples in illustration 7 belong to Tim and show the 
for animal report and the glog. The 
lS two 
samples in i llustration 8 belong to Lilly. That work sample is a procedural book for 
making cookies .  Lilly writes "Today I atn making cookies, do you want to learn 
how?" The similarities between this piece and spoken language are noteworthy. 
Illustration 4.7 : Tim 's  graphic organizer for glog, Tim 's graphic organizer for 
animal rep ort, Tim 's glog, and Tim' s  final animal report. 
Tim 
Bold Beginning: you ever 
wanted to know about penguin? 
Today I am 
Size: Penguin are small �LAL�AA�L� 
They can be up to 3 1  
white feathers all over their bodies. 
Other Characteristics: You know 
that are at a ""'"''" ...... " ..... 
when you see one because they 
webbed 
Have you ever wanted to know about 
penguins? Today am going to teach you all you need to 
know. Penguins a re small animals. They can be up to 
three a nd a half feet taU. Penguins have 
white feathers aU over their bodies. You 
are looking at a penguin when you 
they have webbed feet. Penguins like to 
and in the pool. penguin likes to 
I llustration 4.8: Lilly's Procedural B ook for Making Cookies 
Lilly 
[ am make cookies do you 
want to First you need to buy 
cookie dough 
�------- --- ------ ------�----�====================�-- --� 
How does the use of graphic organizers encourage ways of writing? 
In this section the ways in which graphic organizers allow for nature ways of 
writing to occur will be discussed. The approaches used by the three focal students to 
fi ll in their graphic organizers are unique to them. As mentioned above, providing a 
variety of access points into the writing process allows for students to transition from 
the language forms they use at home to the academic writing structure used in school. 
Cultural Factors 
Each of the three focal students that were involved in this study speaks a 
language other than English as their primary language at home. Along with language 
differences there are values, belief systems, and cultural factors that shape the way 
students communicate orally and in written forms .  Although a deeper study of the 
specifically factors is beyond the reach of study, it -vvould be beneficial 
for researchers to examine cultural factors in a more targeted way the future. 
Through this  it became apparent 
the focal students accessed writing in variety of ways and understood 
expectations in different often discussed with a partner 
writing. When she did start would write continuously a 
manner. on hand s itting thinking. 
on 
A"'-L'""''I.J".'"''"' these difTerences can be attributed to fac tors unrelated to culture it is 
classroom. In table 5 below observational notes  over the course study depict 
the approaches the focal students used. 
Table 4.1 : Observational Notes 
Observations 
Focal Child 1 (Lilly) : -------
week 1 Field Trip 
May 23: Students free write 
May 2 4: Lilly observed at her table there were four 
healthy guppies. She spoke excitedly to her neighbor 
stating that "They move so fast, Oh ! The orange ones are 
fastest". 
M ay 25: Lilly was enthusiastic about the creatures she saw 
on the field trip to the nature center today. During her 
writing Lilly cataloged everything she saw .  Her writing 
was very list like . Lilly reread often to make she didn' t  
forget any details .  
May 2 6: Upon arriving to school L illy checked the tank 
for changes. During writing she finishes her writing about 
our trip to the park. She checks with a neighbor about 
details she may have forgotten. 
May Lilly chooses to share observations of the 
park during whole group share. She reads her writing and 
is sure to show each picture . offers explanation to go 
with her but not 
2 : How to books created 
31: Lil ly participates in 
june 1 :  Lilly writes about her :She bnngs 
writing over to be checked by me. She exclaims, 
Ms. Hawkins, first I am writing that you choose two 
colors, or three ,  just like we did" . 
Lilly continues to work on her book. She at 
her table .  Each time she finishes a page she She 
60 
Interpretations 
--------------� 
Lilly is concerned with 
accuracy .  She spends a 
great deal of time 
rereading her writing. 
Lilly ' s  picture 
contained labels and 
held part of the 
mean1ng. 
Lilly ' s  share 
demonstrates that she 
views writing as a 
stand-alone piece but 
feels her picture needs 
explanation. 
Lilly was 
I to share how to make cookies. I 
the role knowledge 
sharing is  new to her. 
She her writing 
last) . 
Li lly is 
about how to access 
graphic organizer with a family member. reviewed 
each step before beginning. Lilly asked questions about 
using shorthand vs . writing full  sentences . Lilly selected a 
lion as her animal . 
June 7: Today during our discussion about the animal 
report graphic organizer Lilly asked if other sources of 
infonnation may be used to collect data. Lilly visited the 
library to collect more books. 
June 8: Lilly began the second graphic organizer today. 
Sentence starters were provided. During individual 
conferencing I talked to Lilly about her use of voice. She 
did a nice j ob with this on her graphic organizer. 
June 9: Today we used graphic organizers about guppies, 
snails ,  millipedes and pill bugs. I noticed that Lilly 
recorded her graphic organizer writing verbatim in her 
written piece. She left of the sentence starters. She was 
careful to include anything she had recorded. Some fluency 
was lost. Her graphic organizer served her well for writing 
the glog. The format was easy to access .  
Week 4 Glog on animal report 
June 13: Lilly picked out a picture to go with her final 
report. I typed it up and had her check it. I copied it exactly 
frorn her graphic organizer. Together we checked for 
sentence fluency. did not any edits . 
June 14: Lilly used her graphic organizer from home to 
complete her animal glog. She spoke to how much easier 
this was than the report .  Lilly referred to the 
graphic organizer, information matched on the glog 
and graphic organizer. Some of her descriptors were lost 
\:vhen typing the glog. exarr1ple  instead of saying 
beautiful shiny tan fur said, they are black and 
Observations 
6 1  
to use a graphic 
organizer but 
writing is not 
fluent without a 
sentence "t-"' '"'1-"''" 
marks. 
May 26: Tim finished his writing today. He seemed 
distracted and recorded less detai ls .  When reflecting on the 
trip, I noticed that the rich conversation he had about the 
frog and the snail did not appear in his writing. 
May 27: Tim chose not to share his writing today. This is 
He is 
Week 2 How to books created 
May 31: Tim participated in the crayon making activity. 
June 1 :  Tim spent some time sitting and thinking today 
about writing his how to book. When he did start his 
writing he began by completing the pictures .  He started at 
the beginning of the book and looked at each picture 
before drawing the next one. 
June 2: Tim started his writing today. He examined the 
pictures and asked a classmate about the order of steps .  
June 3 :  Tim continues to work on his how to book today. 
He seems to be settled in. He does not ask for assistance 
from his neighbors . works on his writing for the 
writing b lock. 
Week 3 Animal .report 
June When 1 introduced the animal report graphic 
organizer Tim asked how he would know what to write . 
We talked about the headings on the graphic organizer and 
I went through an example .  selected the penguin for 
his animal and chose several books. 
June Today during read to someone Tim got out his 
penguin books and shared them with a friend. I could hear 
them "Wow! Look here ! "  
June 8: While working on his second graphic organizer 
shows his enthusiasm for the subject area with 
exclamation marks. refers to the books and pulls 
me over to see what he is learning. Tim needed a good deal 
to use sentence starters. 
sounding like we were talking in the written report. 
Together we completed the graphic organizer. 
r c r n TA V, D>r< the tank 
written 
H e  
expressive punctuation. 
Tim continues to 
emphasize the pictures 
for meaning making. 
His content area 
vocabulary is good, but 
he is less interested in 
using the writing 
section. He is able  to 
communicate his ideas 
in a sequential manner. 
He uses the prompts on 
the page to ask for help 
remembering the 
order. knows that 
the bold beginning is 
"first" instance. 
Interestingly Tim used 
his graphic organizer to 
inform his glog writing, 
but did not use it for his 
written piece. I wonder 
about the connection he 
C PPC betW""""fl th P 
I 
k} \,.,1 \.,.l o..)i \..I V l, _1_\.,.1
graphic organizer and 
the online 
labels of plants and animals .  Tin1 did not use his 
organizer to inform this writing. During computer 
experienced difficulty recording his ideas into the 
program. Tim finished the writing the next day and 
his graphic organizer to inform the glog. 
4 Glog on animal report 
13: Tim continues to be interested in penguins,  he 
visit the library in order to collect more books . He 
through our nonfiction animal books today checking 
,.,,., .... r.. n. •�  for more information. 
14: Today Tim and I read his typed report. I helped 
with sotne grammatical errors . I . e. -- he had "when it 
is so hungry" . We changed this to, "when it hatches 
hungry". Tim picked a picture to accompany his 
Observations 
Focal Child 
Tim ' s  content is very 
detailed. He has learned 
a lot about penguins and 
is very engaged in this 
topic .  He needs support 
accessing the written 
report genre. The 
sentence starters and 
some individual 
conferencing worked 
well for this .  
Interpretations 
�-------------·-------------- �---�----------------- �·------ -----------� 
1 Field Trip The field trip we took 
23: Students free write worked to engage Sadie 
24: Sadie found that one of the snails in our tank had and also to help her 
shell and 
whether or not the parents would eat it like the guppies. 
May After field trip Sadie exclaimed, "We saw 
everything ! There were so so so many plants and animals. 
Sadie utilized a list we n1ade as a class to help her get ideas 
down. Sadie ' s  p ictures and writing reflected what we saw 
at park. 
26: Sadie shared wntlng w1th me today u ... _. . •  d�,.,.., 
she had recorded everything we saw. wnting 
added to her pictures but not to her writing. Sadie ' s  
included detailed vocabulary such as  "jack in  the 
a plant we about on our trip . 
27: Sadie opted to share her work with the group. She 
develop accurate 
vocabulary around the 
topic or organisms.  
Sadie does not use 
labels her pictures 
but views the writing as 
area in which the 
most m e>. � >1 11 -n l T 
and finishes without tnany interactions. When finished, she 
presents the book to a c lassmate and reads the steps .  Then 
she brings it to me to read. 
June 2: Sadie writes her own how to book on building a 
snow1nan. She draws quick sketches and talks to a 
classmate about building a snowman at home. There is an 
argument about what can be used for a nose, a carrot or 
coal . The girls decide that either is fine. 
June 3: Sadie approaches me asking how to make a pizza. 
She states that she cannot do it because she doesn' t  know 
what is first. She says she l ikes p izza but hasn ' t  made it. 1 
ask her if there is a way to figure out how pizza is made, 
she scans the classroom and asks a c lassmate who s i ts at 
her table how pizza is made. The girls talk, but a book is 
never put together. 
Week 3 Animal report 
J une 6 :  Today Sadie decided to research pug puppies .  She 
explained that the reason she wanted to research this 
animal was because her neighbor had one and she wanted 
one. Sadie demonstrated that she had a fair amount of 
background knowledge about this  animal based on 
personal experience with it. Sadie did not ask any 
questions about using the graphic organizer. 
June 7: During our discussion Sadie shared she 
learned the night before about her animaL She explained 
that they make good pets and that they are very hyper. 
June 8: When writing out her second graphic organizer 
Sadie simply copied the first one that was to be used for 
the animal glog. She ran over excited to be finished. We 
discussed the difference between the tv;o types v;riting 
I helped her with the sentence starters . After 
the first two categories with me Sadie returned to her 
to work on fill ing in the rest the graphic 
was able to do so independently .  
Today we graphic about 
tnillipedes and pill bugs. Sadie asked good 
writing before it occurs . 
Sadie grapples with 
wanting to make a book 
about pizza. However, 
having never made 
pizza this is difficult for 
her to do. She is able to 
find a resource for this 
information when 
directed by me. 
On Thursday Sadie 
demonstrated that she 
believed that glogs and 
written reports are 
places for dispensing 
knowledge, not for 
asking questions. When 
I think about how 
material \:vas presented 
this makes sense. It is 
something I need to be 
aware of. In genre 
is it appropriate to ask 
questions? 
I 
June 1 3 :  Today l showed Sadie her typed report; we 
discussed any ideas she had. We discussed how the way 
she had edited her graphic organizer to make it sound like 
talking we a good choice. Her report was fluent and easy to 
read. Sadie chose a picture for her report. 
June 1 4 :  S adie used her graphic organizer to write her 
glog. Although she referred to it, she paraphrased some of 
her statements . For example her graphic organizer read, 
"Eyes get wide when you come in they jump on you when 
they come in" .  He glog read, "They get wild when people 
come in their houses" .  
discussed how the two 
graphic organizers were 
different and why she 
was able to access this 
genre with greater ease. 
Sadie talked to her 
c lassn1ates a great deal 
through this process, 
both sharing 
information and 
listening to what others 
were studying. 
When thinking about the importance of making writing accessible for a ll 
prin1ary aged students, consideration needs to be given to cultural and socioeconomic 
factors . F lexibility and sensitivity contribute to student access. Graphic organizers 
allow for natural ways of writing to occur because of the wide range of approaches 
that can be used with them. Pictures, labels ,  shorthand phrases, and oral rehearsal all 
work to move child through the writing process. Many literacy educators (Dyson, 
to the 
ways that student speak, write, and communicate. 
I llustration 9 shows exmnples of student work from the procedural genre that 
show a of writing approaches used by students in  this study. significance 
are differences and approaches is 
to 
academic setting. 
Sadie 
4.9 : Variety of Writing Approaches by Sadie and Lilly 
Box 1: My favorite organism 
was the pil l  bug because pill 
bugs are very cute and small 
and they crawl really fast and 
curl up into a ball when they 
are scared which I think are 
adorable . 
Box . May favorite part of 
studying organisms was what 
pill bugs mostly do and I 
really really really want to 
know for use how many legs 
the pill  bugs have. 
Box 3 :  I found out that pill 
bugs crawl really fast and then 
curl up in a ball if they pill 
bugs are scared and they are 
organisms 
Box 4 :  D id you know pill bugs 
may have twelve legs also they 
dig really fast and pill bugs 
don' t  come up for a long time. 
Lilly 
) ; 
B ox 1: My favorite 
. . organism was guppies 
because they eggs can stick 
on the tank and they male 
and female are different 
colors. 
Box 2 :  My favorite part of 
studying organisms was 
cool I learned how things 
about the organism it helped 
me learn about how they 
guppies eggs stick to walL 
Box 3: I found out that the 
adult guppies eat the baby 
guppies the mom and dad 
guppies think it food to eat. 
Box 4: Did you know 
guppies swim fast 
swim fast baby guppies grow fast the eggs can stick 
eat the plants that 
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do students feel about the use of graphic organizers? 
In this section the focal student' s  fee lings about the writing process will be 
examined. This information is based on the attitude survey they completed and also 
classroom observations . The student interview data and what students reported about 
graphic organizer use will also be informative . The focus of this section will be on 
how students thought of an idea and organized information. 
Positive F'eelings about Writing 
In conducting the Writing Attitude Survey it became apparent that the focal 
students had overall positive feelings about writing. The Writing Attitude survey has 
four choices for students to make. The first picture indicates the child feel s  very 
happy about the writing task. next indicates that they feel mostly happy. The 
third picture indicates that they mostly unhappy, and the last picture depicts 
feeling upset. 
has an positive attitude his writing ..., � , . .., '""" .... "" 
survey his raw score was 83 out 1 1  A raw score of 83 puts him in the 5 8th 
""' ""' 1"_._ �  .. ,,...., for writing attitude when con1pared to students same 
somewhere between "very happy" and "rr10stly 
a m 
an 
students were within the same rating scale of very happy and mostly happy. It should 
noted that positive attitude i s  regards to  writing in 
the use of graphic organizers . However, a positive attitude does have an irnpact on 
motivation and perseverance .  
Thinking about the Topic 
The student interviews and observational notes have the cotnmon the1ne of 
thinking about the topic .  The following is a transcript of how each of the three focal 
students answered the question "Do graphic organizers help you with your writing?" 
Student I: Tim 
"It helps me because I copy it. I t  is better than you might think it is. It i s  easy 
to write and easy to think of'. 
Student 2: Lilly 
"Yea, they are much better for me, I can think, think harder". 
Student 3: Sadie 
"They help you think and write down what you are going to be putting on 
your paper. help you think about what you are 
Each the focal students spoke to the access graphic organizers provide to the 
by speaking about were to generate ideas or writing 
structure "'"",..,. .. r• .rt by organizers gives children a 
it 
graphic 
structure 
and 
was 
to think of' . answer indicates that the 
abil ity to access the 
if' . The structure is not to 
think about when writes his final draft because the graphic organizer provides it 
and he only has to copy 
In my observations of Tirn, it was noted that he spent a great deal of time 
thinking before writing. During writers workshop free writing time the teacher 
researcher would check in with Tim when he was sitting and thinking. Often, he 
would first report, that he was thinking, then would say that he really did not know 
what he was supposed to do. His statement above, "It is easy to write and easy to 
think of' shows that graphic organizers may have made the writing process more 
enjoyable because thinking of an idea was easier. However, his statement that he did 
not always know what to do shows that further scaffolding was needed. 
Sadie spoke to how graphic organizer help students stay on topic when she 
says, "They help you think what you are studying". Graphic Organizers support 
on topic idea generation and development. When completing her glog Sadie set 
graphic organizer out next to and reread section before typing it. 
organizer provided a structure and allowed her to relax as she worked on the 
this n1ore enjoyable for 
following is con1plete transcripts of the interview and the focal student 
answers . 
1 .  What i s  a graphic organizer? 
A big circle, and two big circles, the middle is both, one side is just about 
2 .  
one are 
middle is both. 
are 
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3 .  How do you organize your thoughts before writing your final draft of 
writing? 
I memorize what I wrote on my graphic organizer. I it all in my head 
and then write it down. 
4 .  What steps do you take when writing a story? 
First, I get my paper, I write on the graphic organizer, then we write the 
draft, then we can share it. 
5. What steps do you take when writing instructions for someone? 
Get paper, how to make pizza, or cookies, then I teach them how. Tell the 
steps .  Then they can use what I wrote to make it. 
Interview Questions : Lilly 
1 .  What is a graphic organizer? I don ' t  know what it means . I t  is a little 
different to me. It has boxes about the animals .  The all about me one, is 
like, it has lines and the animal report, it has lines. 
2. Do graphic organizers he lp you with your writing? 
Yea, they are much better for me, 1 can think, think harder. 
3 .  How do you your thoughts before writing your final draft of 
writing? 
The graphic organizer helped me so I can on corr1puter for the 
animal glog. 
4. What steps do you take when writing a story? 
do the title, then start writing, draw pictures then I arn done .  
5 .  What steps do you take when writing instructions for someone? 
The how to books were kind of tricky but I got use to it. 
How were they They were long because you a lot to write. Why 
so much to write? I t' s  like a book and you have to write your own about 
Interview Questions : 
1 .  vVhat i s  a graphic organizer? 
They people how to learn write and learn on computers 
2. graphic he lp you with your writing? 
3 .  
I t  helps me I t  is 
easy to write and easy to think of. 
writing? 
First you write the words down on graphic 
V V' L A U. J ,-J- Von. lab, will be 
have on your paper. 
What do take when a 
It i s  
7 1  
you it It is 
How do you get your idea? I sometimes write first, sotnetimes I do the 
picture first .  
5.  What steps do you take when writing instructions for someone? 
First you write the words then you draw the p icture of how you tnake it or 
how you do it .  
Graphic organizers support positive feelings about writing and thinking about 
the topic .  S tudents reported in their interviews the ability to access and think about a 
topic. Students utilized the graphic organizers effectively to support their final 
writing. Students appeared calm and engaged, rather than frazzled and l ost. Students 
self-reported general satisfaction with writing and the use of graphic organizers . 
Chapter 5 
Summary, Conclusion and Recommendations 
The focus of this study has been to address the accessibility of acadetnic 
wri ting within specific genre writing tasks . The genres of procedural and report 
writing were examined. The findings from this study suggest that graphic organizers 
support students through the writing process and are most useful when teacher 
scaffolding, modeling, and content related experiences are precursors to the writing 
process .  Through the observations of the three culturally diverse focal students 
involved in this  study, it was discovered that the graphic organizers can be accessed 
in a variety of ways. Students used prewriting strategies that were most comfortable 
for them as individuals .  Graphic organizers are a culturally sensitive tool in that they 
allows for students to use modes of communication that are natural for them. 
Conclusion 
to remain aware of the power relationships they engage each 
day with children. adults and as the "dispensers" of knowledge teachers the 
to define \vhat is valuable and is  not within context of schooL 
(2008)  reminds teacher educators and that the chi1dren are aware of the 
we assign to and ways of communicating. By 
H :  T i" '  f-T C>"M ""1f"r1> r1' 1 AT to 
writing and by assigning value to the different ways students access the 
writing task, a culturally inclusive writing space can be created. Graphic 
IS can be a of 
the culturally inclusive writing space.  
Teaching children to write for different reasons, whether it is to entertain, 
inform, or persuade creates flexible and purposeful writers . Brian Kissel (2008) 
speaks to the motivation found in writing for a purpose. When students know their 
writing will be read by others and is useful, they feel  more motivated to write. The 
use of "How to" books gave the children patiicipating in this study a reason for 
writing. As the expert, children dispensed knowledge through a procedural writing 
task that created a sense of meaning for writing. Often students are in the position of 
receiving information, rather than sharing it. Their opinions ' and personal knowledge 
i s  assigned less value than teacher. Giving students the opportunity to write in the 
procedural genre about a topic they knowledgeable about instills a sense of value 
in their writing. graphic writing provided structure 
and access into the genre. sharing of knowledge occurred within the guide of 
the graphic 
Graphic organizers are valuable in that provide access opportunities that 
are and can be taught explicitly. Donovan Srnolkin 1 1 ) speak to the 
importance of and 
to a 
a n •• n or tO " ""'"'" ' ' ''""' 
teaching especially when considering the weight 
I t  is a .. """'r\"'"' " '  
TP "ll f' n i=> Q  out to u � "'·'-'·'-' LL H J  
of 
backgrounds .  Explicit instruction works in conj unction with to support 
access.  Teacher scaffolding, modeling, practice,  and conferring allow for a variety 
graphic it is 
demonstrate several ways which they could be used. Pictures,  short hand writing, 
structured sentenced recording, and oral rehearsal should all be deemed appropriate 
approaches to the writing task at hand. Each one should be modeled, discussed, and 
practiced so that it can be used independently .  
Jmplicationsfor Future Teaching 
The findings and the conclusions drawn from them will inform my future 
work as a teacher several ways. First, 1 will continue to use graphic organizer for 
writing within genre specific tasks. Graphic organizers work to make academic 
writing accessible to ali students and therefore are valuable tools . 
When thinking about how to best teach graphic organizer use it is significant 
to think about the context in which they are taught. The use of graphic organizers is 
much more productive when coupled with authentic experiences such as visiting a 
local park and discussing the animals there before writing about them. 
topic areas, having c lassrootn discussions, f]rst hand 
writing a procedural book on how to make a 
made a gingerbread house. Before 
a 
with the topic area, 
example, before 
house, students in rny class 
and glogs about snails and 
use 
to their thoughts . Accessibili ty is improved when students ' natural 
tendencies are integrated into the writing process. When teaching the use of a new 
graphic organizer, I will begin by modeling how it could be used in a variety of ways . 
I will remind students to find the way to use the graphic organizer that i s  most 
meaningful for them. I will  also be sure to conference with students about the ways in 
which they are approaching their writing during individual conferences .  
In order to provide authentic writing experiences and to motivate students to 
write, I will use purpose driven writing experiences in the future. Community 
outreach and education is one facet of writing that primary aged students do not 
typically have an opportunity to participate in. In the future, I wil l  provide 
opportunities for students to use their graphic organizers, and writing to communicate 
with the general public online and local settings . example, student work that 
urges people to learn about the role snails and millipedes play in wetland ecosystem 
could be posted in 
with parents about 
Recommendations 
local park. Or students may use their glogs to cotnmunicate 
research they have conducted. With an expanded audience the 
writing is increased. 
use 
classroom. are several areas in which this study could be expanded 
holds promise for future 
ts a cultural that how 
academic writing. When thinking about the reason for the choices students made in 
how they accessed writing, it was beyond the reach of this study to examine which 
cultural factors played a role .  For example, did Tim choose to draw pictures as a 
result of the style of writing used in Vietnamese culture? H ow did the use of 
discussion as a precursor for writing align with Sadie ' s  American Sign Language and 
Russian background? Observations of student in the home and conversations with 
them and their parents about the potential links between their access choices and 
culture would be necessary. 
The second area in which this study could be expanded is the age at which this 
type of research is conducted. Genre specific writing is an integral part of the school 
experience kindergarten through college. It would be interested to study the change 
and growth students make across their school careers . Due to emphasis that is 
on state testing at this time in schools, the that schools place on coherent 
A study of students 
and also each grade would be beneficial to this field of research. 
Lirnitations for study include the small population 
across 
and the lirrtited 
time which study was conducted. This study focused on three focal chi ldren 
year 
n1ore accurate 
addition, following the participants through their writing developed across grades 
would ideaL 
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Recommendations/or Practitioner,\' 
Practitioners need to be mindful of the ways in which graphic organizers are 
taught and util ized. Using graphic organizers in a way in which a variety of access 
points are deemed valuable and acceptable  will support student success in their use .  
Accessibility should always be at the forefront of  the practitioner' s  thinking. 
Graphic organizer use should be taught in a rich context of experience and 
understanding. Students need the opportunity to discover content area topics in 
authentic ways. This may include field trips, online research, hands on experiences in 
the classroom, and discussions . Interactions with peers and teachers around the 
content and a common helps to build a deeper understanding of the topic. 
Part of creating context is also putting students in the position to dispense knowledge 
from a place of expertise. Bolstering of knowledge and refinetnent of communication 
of ideas can occur through individual conferencing and peer editing for clarity. 
Successful use of tool relies heavily on the scaffolding that comes 
modeling and thinking out loud about the function of the graphic 
task the graphic organizer. Teachers have the power to communicate to students 
that the they naturally approach writing are valuable .  a 
to access 
work for them. In addition, building content area vocabulary through experience and 
discussions is important to 
area to aware of is that son1e 
about topic .  
organizer as a separate writing piece. In this case, the graphic organizer is used to 
organize and record ideas, but is not used to inform the final draft .  New ideas and 
thinking make up the final draft .  When used this way the graphic organizer serves to 
get the child motivated to write and to create a space in which they are comfortable 
writing, but the true purpose of the graphic organizer is lost. Both content and format 
are altered in this use of the tool .  Support for students who do not see the connection 
may come in the form of additional modeling, individual conferencing, and explicit 
instruction on the purpose of graphic organizers . 
It is my belief that the aforementioned recommendation will prove valuable to 
both practitioners and teacher researchers in their future work graphic organizers in 
the e lementary school classroom. Through proper scaffolding and flexible use of 
graphic organizers, students can benefit from the use of this too l  in their genre 
specific writing. 
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